Pacific Regional Inclusive Education Review

Summary and

recommendations

This secticn provides &
summary of findings and
recommendations emerging
fram this rewview:.

 REECOMMNENDATION 1=

Inclusive education policies

and programmes, imcsding
COVID:S recowery plans, must
address the imcusion of students

disadvantaged by various factors
hiwsrser, Increased and sustanod

 EECOMMENDATION =

Access to education must be
promoted for all manginalized
legarneds, in partioular sbudserts with
disabd ithes, throwgh polickes and
sirarhegies that enabbe this.

# RECOMMENDATION 3=

Inclusive education policies
requine cosiod mplemoriaton
plans, and these neod sgnificamtly
greater resourcing. activation

ard monitannig.

 RECOMMENDATION 42

InClusive educaton |nmlanmmentaticn
plan prioritios and sirategios
should be incorporated, resourced
and monitared within educatson
sactor plans.

Access to education

Challenges in accessing guality education in the Pacific are nelsied bo faciors
such as gender, dsabibty, remoteness, powerty, ethnicty, language, migraban,
se=ual orentation and gender identity. These factars intertwing 1o fom muis
faceied dimensiors of exclusion experienced by some shudents

Wik data was no? collectsd on this dunng this mappng, emeanging kberalure
indicabes that COWI0EES is bozly 10 have cuacerbated disadvaniages, haang
caused school diosures and imerrupied leaming for many students and had an
econamic impact an mamy families acrows e regon

Mational effarts 10 promole the nghts of manrginalized people are cmerging
bu incompiete: of 1 responding coumines, 11 reporied $hat they had inibabed
processes to ostablish legisiation relaling o gender. Ten reported the same foe
dizability and eight for ethniciby

Murgml:ahnn axpenenoed by leamers with disabilfes appears 10 be e most
complex and compounding. with disprogantionaicy lowser numbers of studermts
with dsabiies erroling and completing =choal in many countnes across the
Facific region. Mational oersuses and regional anakysis indicaie that indrdduals
with disabibies are less lketly 1o ewer attend school, are mone lkehy 1o be out

af schaal and tend to have fewer years of educaton than people without
disabiitics. Addbonally, peopke with disabities are kess el o compleie
primary or secondany education and kess lkely bo heave basic iBeracy skills.

Given the well-established link between disability and poserty, it is vital
thai ieamers with dsabiities are not further exduded from the felong and
generational benefits that educaban brngs.

Inclusive education policy implementation

Al countnes hawe legisiation that supports incluskee education and have or are
developing policy frameworks that support disability-inclusive education. Al have:
committed to inclusive education as it is troadly defined through intematicnal
framewars commitmens and adoptan of the SHGs.

Howewer, nealities for shudents with disabikbes in schools, which freguently lad
an indusive cullune, suggest that wade gaps ocost bedwseen policy aspiralans
and implementation. The majority of countnes (0] reporied that the cufbure of
inClusion within schools fell short or far short of expeciabons. Only five countbries
repaoricd that e cotiure of inclusion equalled expeckations.

Folcy implementabon plars can be a cemiral enabler of inclusywe education by
prowiding a clear outiine of priceities far incorporaton in weder educabaon secioo
plars. Cunl of 1% couniry respondents, 4 reporied that operational, sirabegec ar
bisiness plars incorporaled mclusse education insome way. These, howewer,
mequire resourcng and manionng. While funding for inclusive education is made
available in the educabon budgets of 13 counines, this s msufficient, and 12
couniries rety on dewelopment parmess for financial support.
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» RECOMMENDATION 5:

and facilitating effective
coilaboration across the education
sector should be undertaken by
the highest levels of leadership
within gowvernments.

» RECOMMENDATION &:
Governmants must make trained
teacher aldes/assistams avallable
to support teachess in classrooms
where chitdren with disabliities
require tham.

» RECOMMENDATION 7
Pre-senvice and in-service training
must enabie teachers, toachor
aldes and school leaders to
Iimplement inciusive education
competently and confidentty, In a
way that madmizes ther posktive
wellbeing and safety from wolence.

Inclusive education leadership

Across the region responsiiey for inclusive education s often heid by a
single officer within the education agency (ministry or degartment), wath limited
capachy and authonty o waork effoctvely with other divisions, ministnes and
stakeholders. in 12 countnes, a =nge officer watin the ministry of educason
manages inclusive educatian. In at least four of these countnes, that officer has
multiple other responsibiities

A wholecfzector approach, including planning and monitoring, is essential

to enable nclusive education, including through e work of dvisions such

as human resowces, cumculum and assessment, fmance, nfrastructre,
nformation management systems and student support senvices. Coordination s
most effective when underpinned by strong leadership

Workforce capacity to support
inclusive education

Teacher aides or assistants can provide cntical support to teachers in
implementing Incusive education within classrooms. Howewer, acrass
the region, Siere are imitations on both ther avalabiity and their sklls to
fulfil ther rofes.

Teacher axes are part of the education workiorce in 1 courtnes. Nane of these
countries reported that teacher aides had sufficent skills in alf required aroas
Distnbution of teacher aldes across whan, rural and remote areas is mixed.
Avatabilsy of teacher ades varies widely within and between courtries. To
answre sppeopeiate and prianty atocation of teacher nides, there is a need for
effective use of student data systems, particufarly i relaton to disabdey data,
and schoot staffing formutae

Teacher capacky with regard to dfferentating natonal curnicula and assessments
to meot the needs of dverse students vanes within and between countries.
indusive education professional development for teachers, schoal leaders and
teacher akies represents a challenge across the region. Insenice trasning in
nciusive education s avalable in all Pacific countnes; haweves, delivery is imited,
and it 1= compuisory In only haif of the countries. Coverage varies wadely, with as
ittie as 0.058% (Vanuaty) 1o as much as 90% (Tokeiad) of the teaching workdoroe
naving ever participated in insendce faining in inclusve education

Witnin presenice and insenece toacher training in universtes and cofepes,
provsion of mandatory inclusive educatan cowrses also vanes B s mandatory
in 10 countnes for teachers to compliete a presenace module in special or
inclusve education.

information regarding professional development related to wellbeing and
psychosocial suppart for chilkiren was not reported. And yet this 1s essentinl
to prormote poastve school expenences for all children, ncluding those
with dsablities. In addition, traning i identthyng and reporting vicience,
abuse and neglect of children 1= cnticad, noting the particutar vuineratdity of
those with disabdities.
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 EECOMMENDATION ==
Strengihen naticnal integrated ECO
systems for chalidren from berth 1o
schood age, which invohes parents
ard caregivers, ie maximize the
hzalth and devel oprmant of ol
children, in particular hose with
disabdlities, enabde their aocess to

ECE ard optimize apporbunites
fiar thedr trarsition imo imcusive

primary schooking.

 EECOMMENDATION 5:
Develop, valldate and implement
aarly deiectson mechanisms and
inberseniions o ensure |eaming
ard deselopmen tor chisdren with
disabalites ane supporied from the
fourdatian yoars.

 EECOMMENDATION 10
|mm Sccess 1o ECE 1o all

ECE coordination and improsing
Classroom praciices o opbmize
learnineg for all children, including
those with disabilities.

= EECOMMENDATION T

Cusrioula must be accompanied
by guidance o support ieachers,
teacher aldes and school leaders
to adapt kessons and differentiaie
teaching approaches so that
overyone in & classroom can beanm.

+ EECOMMENDATION 1=

Paolicies and prooosses must bo in
place in guide adaptation of moms
ard assessments and prowision
of reasonabke accommodations
Tor students with disabilities wha
nesed thasm, and ministries and
echools must b trained inthelir

implementation

» EECOMMENDATION 13

Thie use of I1BEPs with studearts,
with diszabilfies who noed them
should be guided by polickes and

supported by training for teachers
ard teacher aldes.

Strengthening access, learning outcomes,
retention and transition

ECD is an important enabler of the healthy development of children fram Girth ta
sin years of age. Effective ECD reguires the imeoivement of stakeholders across
muitipke sectors, including heakh, nutnbon, protection and educaton. Parents
and caregheers are impartant providers of suppart to children, particularty

in the eary years. ECD sysiems across the Paciic regon ane stil emerging,

with free coumines reporting that they ane in the process of establishing or
deweloping thesa.

ECD incorporaies earty detection and indervention. Eary detection mechanisms
can suppor earty identification of disabilty amang young children, and earty
imervention services can suppont their devedopment. ECD can help childnen
develop the skills they need to take part inevenyday scisities, induding ECE
and school. Eary inbervention senaces are avaiabie in 330 of te respondent
Facific countries. afthough the often-imied services ane in many cases availa bl
anly in large towns, perhaps refiecting thedr high cost Servces are mare

developed in couniries that hawse histoncal links 1o, and recerse funding from
Mew Zealand or the LISA.

ECE is a critical ECD sbategy and is an impariani enabber of transition into
primary schoaol for all chidner; it is particulardy impartant for childoen with
disabilities. Inclusive: ECE sysiems ane still being established somoss the
Facific region. Of the respondent countries, 12 (80%) reponed that they were
developing or establishing inclusive BCE seraces and 1 [F3%) that thery
supported children with disabilties o trarsiicn from ECE 1o primany school,

Counwies that support inclusmee ECE use sirafegies that could inform practices
across the region, induding estabkshment of an inclusie ECE paolicy #iribas),
traning of ECE teaschers in inclusive approaches (PHGE], sirengthening of the
ECE coordinabon unit (Tonga) and the use of IEPs 10 guide and moniior progress
of ECE students with disabilitics (Palauj.

Inchusive delvery of curricula and assessments is essental o enabie retention
and keaming ouicomes for all children. All lieamers heee the right io e same
curriculum, and the curiculum and assessment must be responsive and
accessipie 1o a diverse range of learners.

Thirtzen counbries reparied thal they wene in the process of developing and
establishing indusee curncula. Teehee reporied the same for assessment
processes. Several counines reporied fhat, generally, beachers lacked the
Enowiedge, undersizndng and ability bo adapt lessons 1o sult the learning
needs of dhildren wath different type of d=abiities. Mabonal ass essments cater
for chuldren with disabilities if exams authonbes are no@fied bl ths process s
nod abverys waell ublized.

IEPs record student strengths as well as their lzarning goals, stralegies and
amemment plans. in 4 courtnes, IEPs are used to support the bearning of
shuderts with desabilbes, athough in some courtnes this prachce s Regely in
spocial schooks and use n mainstream schools s nasoert. IEPs ane critical im
supporing |eaming cancomes for some stubents with d sabiibes
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= RECOMMENDATION 14:

Mational gosemments and chel
sochkrty organizations, as wel as
regicnal ard bdateral developmaent
partnors, must incorease the
emphasis and resourcing toe
support retention, re-ergage
out-ofschool shedents and busd
pathways betwoen educaton and
TVET for manginalized shsdents.

= RECOMMENDATION 15:
Raasonable accommodatons
and assistve techmologies should
bz mardabed in polcy and
funding made avallabie tar their
application in schools to enable
oguitable curtkcuium delivery and
ARsessmant

= EECOMMEMDATION 1&:

Paolicies, programmaes and budgets
should pricritize |eamers with
disabdites whao are partioulaniy
marginalized, including Deaf
children. in couniries whore an
agreed sign lEnguage ks not
present, government Shouid
work with Doaf people and their
representativee groups [OPDs) 1o

dewelop sign language ard train
teachers and ioacher akdes inthis

® RECOMMENDATION 17: Education
and health authorities shoulkd
ostablish agrosmens and castod
plans thai enable children with
dizabdlities to access on- and aff-

campus spocialist support services.

Children with disabilities expenence a dsproportionabe risk of droppang owt of
=choal at e end ufnnrnur',' sCnoal, and are kess bkely Tan others bo complebe
secondary schoal and move on 1o post-school education and trainng- Thinteen
courtries (B7%) reporied thal furer messures were reguined fo improsse schood
relention and address the problem of oul-of-schaal chikdren.

For disadvaniaged leamers, success in bansboning through education
patways ard on ia higher education, skills and employment vanes widely
within and befween coumries. The most commaon post-schood braining aptions
accessinle o studenis with disabilmes across the Pacific ane TWET and iseracy
and numeracy andior life skils training. Howewer, where access o these was
rated pasitheety, it wes moee boely fo be ranked “somewhat good® rather than
“oxiremety good,” suggesting thene is stil work o be done bo improve access.
Bridging courses are e least available post-schoal training opbions.

Educating a diverse range of leamers

In some Pacific countries, icamers wath cetain disabilty types may expenence
greaier bamiers 1o education. Reasonabie accommodations ane mandabed by
palcy bo enablie school parfiopabion in all couwnines, akhough Seir avelabiiby
wanes. Lowser-cost accommodabons, such as adapdalicns 1o classroom seabnig,
lezson plars or achivitkes, ane more vadely avalabic than mone costly asssthee
fednokogies and pesonal assisiance.

Assisiive technologies are a pre-condiion for inclusive education for many
children wath disabiites. However, svailability of these s limited, with
aponaximabety hadf of thie countries reganng that assisive devioes and adaphed
learning materials are not generally svsilable in schools, and a further quarber
that these are avallable in specal schoals but not in mainstream schools.

Seraces o support learners with diverse disability types range in their
availability. For example, Deaf chidren ane less lisehy 10 hawe acoess o school
companed with ofhers. Whene an agreed sign language is not available, for
oxample in Tonga and Yanuaiu, many Deaf and hard-od:-bearing childmen e
unabie io parbcipaie in or beneds from school at all

Learning outcames for students with dverse disabiities are manmined by
availability of and acoess io speoalisis ™ Many Pacific natiors are small and do
not hawe acoess io a range of spedalists in<couniry. Whene fese are available,
they ane generally available through the minstries of education and heaith,
akhough in some countnes (e.g Cook islands and Miue) some highly specialzed
persannel are made available through visits by inbermabional specialists
supporbed by Mew Zealand.

Of the 18 countries, ¥4 {53%) reporied that the referal sysiom was challenging
Enabling access fo and parscipation in educabon for students with diverse
dizshilities requires ministries of education and heakh So wark: together 1o plan,
alocate funding. build a workforce of personnel with qualifications in prianty
specalizations andiar enbfy exiemal = sometimes imematonal = scurces o
speoalist suppart

3T Ecangiin rcheda sqr brgusge ntmproless, Braills tescter, sccopbonal Becazy, phyiicS sy, afvcibara
mipdaiogy, speech i py, leiche aidn, alc
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¥+ EECOMMENDATION 12: Incorpsoraia
strabegies for reaching people

in rural and remote areas
education policks and plans,

ard resource ard manitor these

by disaggregating data by
geographical locaton.

= EECOMMENDATION #2: Cross-
sectorad indusive education
cocrdinatian mechanisms are
critical 1o inclushea aducaton,
including ECD, and must hasae
mutt-sectoral representaticn and
a commitmant from respecte
Jurisdictions and agendes to
collaboratively dewelop and
implemant required actions.

* RECOMMENDATION 20! Inclushs
education working groups shousd
enable meansngiul cooperatan
betvaman Qe nnimeanks,
communities, parents, ciil
sockety, falth-based crganizatans
ard OPDs i raise awarensess,
implemet &t ivities and
strengthen refenral sysioms to
support inclusive education by
buiding coaliticns that hamess tho
strangths of all stakohwaldars.

In mamy counfries, coucabng students in remole aress and culer islands s @n
enormous chalenge. Resources for the effecthse decentralzabon of educabon
and fs adminisiration are i’EI:!.II'."I'IlI':.I scant, meaning peaple in rural and
remate locations must refocabe or miss out on school. Poloes, plans, human
and financial resouwrce aliccations and manitonng systems frequenty miss

geograpnicaly manginalzed peophe.

WWhile all respondent countries reported the presence of stabegees 10
support the engagement of ural and remote lcame s, fo [Soloman islands
and Yanualu) highighted the estent of this chalenge. This may be because
af the particularty wide spread of $he populations of these two countries
acrass large archipelagos, combined with limited access 1o rescurces 10
address the chalenges.

Multi-sector coordination to promote
inclusive education

Governments, communities, civil society and faith-based organizabons play an
impariant rale in edecation. incluswve education and EO0 require mulb-secioral
affarts meohving health, social weifare, iIntemal affairs, tarsport, iIndastrucure,
women's and children's affeirs, law and education. Both inclusive educatian
and BECD are more effectve in countries where seraces in these sechars ane
ressurced and have clear strategies, and whare ey ane integrated throwgh
oo laborative mub-sectar networks.

Elewen countries (2% reported thal they had established cross-secioral
coardination mechanismes 8o support indusee education, or wers 0 the procoss
of doing so. These include waorking groups, taskdorces or sieenng commElees
that enable a system for coordination among goeemment depaiments, set oul
dear responsibilities and, a5 a resull, enable chidren o access muli-disciplinang
sendces. in some countnes, these groups exist but need reactvating. Amost

all countnes (93%)] reporied that coardination meamures were in place between
nabonal and sub-national authorties.

Parnerships bebween education minsries and ol society crganizabons such
as OPDs can reise community awareness of the rights of evergone to education,
generaie demand for inclusive education and link students bo support netaarks
and servioes.

Safe and accessible inclusive education

Violence against childen in schoal setings can include exposure 1o werbal
emobonal, sexual and physical abuse fram & teachier, schoal personned ar peer;
corpeoral punishment; sadul=chikd refafiorshps; sexeal harsssment; and anline oo
in-person bulying. Both gins and boys can be affecied.

T countnes reporied that they had child proiscion o safeguarding poiicies,
and seven are in the process of developing these. Seven countries reporied
that they wene in the process of developing procedures 1o present and addness
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= EECOMMENDATION T

Dl Child prodecteon pollcsss
ard prooedunes to aliminate
ard respond o vislenos against
children, Dullying and gender-
based violamnoe, and Sugpont
schocls b0 iImplement these.

» RECOMMENDETION 22:

Develop and implement standards.
o @nsune Schodls &re Soressl b,
sale and gender-sensitive, with

a foous an waier, Santation and

hyrgeene facities.

&+ EECOMMENDETION I3
mﬂpm anid scho-al-
bsed inclusive disaster

preparedness plans.

= RECOMMNENDATION 33
Governments. should strengihan
afforts to collect and whblize

‘dsaggregaind datn for inciusion
morg effectively within data
systems to inform educatesn sector
planning, resource allocaton,
sersice delivery and monioring.

= EECOMMENDETION I5:

Désaggregation varables should
include factors such as disability,
gender, nuraliremote, ethnicty,
sock-pronomic status, hoalth

ared other variabies specific to
comestual factars of e usion. This
disaggregation should be utilized
ta manitor standand educaticn
incicators, such as enrolmaent,
I“m.ﬂml‘qm

= EECOMMENDATION 35

Duin systoms should coll et
Informateon on avadlabe support in
school, accessibiliy of the school
arrwironmisnt and transportaticn,
ardd prosision of reasonabie
accomimodatons for exdams

ard assessmaet

wiakenoe sgairst Chikdren in schoods, and sesven counbries regarted thst
they had moved a siep beyond this, towards the esiablshment of dhid
profechan proceounes.

Bulying is poverned by nabonal legsiation, polides or handbooks in se
countries, whike schoals in threse countnes ane requined 0 develop their own
bullying polices. In four countries, there are no policy provisions and few
schoal-based processes to eliminate or address bulking.

Gender-based violence was found 1o be moderatety well covered by polioes
with nine courtnes reporiting that polickes were in place o prevent gendes
based viokence. This study did not coliect irdormation on processes and
procedures for ersuring safety and repording gender-beased wolenoe

Twehse countnes {B0%) reported that they wene at the beginning stages

of inibating accessible schools and deweloping the standards 10 guide
these. Three hawe naticnal guidebnes already in place. Schools in coungries
acrass the region ane somewhat lkety bo have accessiole hancwashing

and sanitation {acikbes but less [kety 1o have acoessible mensiual hygiene
manapement facilties. Arcessible water, sanitabon and hygiene faciilies are
a pre-condRion for indusive education, and very important in neducing the
transmission of diseases such as OO0,

Cook isiands, Palau, Rl and Tokelaw all reported that all or most of ther
schoals were acocessiole and safe faciiries. Imenestingly, these four cournines
nave speciic funding arrangements with the govemments of Kew Zealand
and the USA, which may account for fis

Feflechng the high nsk of dsasbers across the region, the dats indicates that
inchusve schood disaster resporse plans are in place in mast ar all scheals
in eight couniries. These ane oritical, given the highly dissster-prone nature
aof the regian

Evidence-based planning and monitoring to
support inclusive education

Data collection and monforing for indusion are crbcal o enable equitable
resource allocation, induding grant disbursement to schoals for education
support and adjustments. In 12 countries. (B0%), disability & captured in

the EMIS, and many countries in the region are develooing increasingly
sophistcaied EMIS that are capable of mu-vanabie anaiysis. Howewer
disaggregated data is rarety connected fo finance and resowce allocation
systems and frequentty does not inform the monforing of inclus e educabon
palcy implementagon
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» RECOMMENDATION 27
Countries must be supported In
considerng and implemanting
recommendations arising from
regional efforts, as well as
sharing and jeaming from each
others’ wealth of experences
and practices.

Regional mechanisms to support
inclusive education

systems across the Pactfic region are still emergng
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